
LEARNING AND TEACHING POLICY STATEMENT 
  
Vision for 2017-2018: challenge + engagement = success  
 
Our vision is that we will all feel empowered to plan for, deliver and identify great learning and teaching 
experiences. By doing this, we will raise the achievement and self-esteem of our learners.  
This will be achieved in a supportive, co-operative environment in a number of ways: judgemental (RAGG 
rated) and developmental lesson observations and learning walks, with strengths and ‘even better ifs’ 
identified, both for individual staff and across faculties; work scrutinies with and without student voice; lesson 
planning, and the sharing and modelling of good practice. All of the QA points will be recorded on the 
Teaching Profile, as a developmental working document. We will continue to focus this year on coaching, 
research and lesson study to enhance teacher pedagogy.   
 
Our Learning and Teaching Conference is now an annual event across the Trust. The guest keynote 
speaker for this year is Roy Leighton, who, using his Butterfly Model, is able to give teachers an.insight into 
effective classroom practice which will, no doubt, engage, entertain and challenge our teachers. Faculties 
will refine their practice back at school, hopefully having been inspired by Roy and by the LearningShops.  
 
By its very nature ‘Learning and Teaching’ is a dynamic process that will continually build upon innovations 
within the learning community. It is important to select what is appropriate, whilst implementing innovation 
creatively to make the learning and teaching experiences enjoyable, challenging and worthwhile for learners 
and staff alike.  
 
Therefore, we are constantly refining the quality of our teaching, which improves every year. This year, we 
are adapting our foci and making them more explicit, with our Six Principles of Great Teaching. Great 
teaching has been broken down into six explicit principles: challenge, explanation, modelling, practice, 
questioning and feedback. 
We are familiar with three of these from our Wheel of Excellence, but the new principles are equally important. 

 Explanation underpins great teaching and is key to ensure student understanding. It should be used 

effectively as a hook to stimulate curiosity, to correct misconceptions and to build knowledge, skills 

and understanding. 

 Modelling is essential in ensuring that students know how to apply the knowledge, skills and 

understanding which they have been taught. Great teachers ensure that they model writing, thinking 

and subject-specific language, so that students know what is possible. 

 Practice: no learning is acquired unless knowledge, skills and understanding are consolidated and 

practised. This is the element which is sometimes forgotten. Practice needs to be regular in order not 

only to encourage retention but also to promote independence. 

The six principles are structured in a table, with each focus broken down into key areas, so that the table can 
become a checklist for great teaching. As this table identifies each of our learning foci, it should be used by 
teachers as a self-reflective tool to improve their practice.  
 
Teachers can set their performance management targets from this grid, and will be supported to achieve 
these targets, as usual, through whole school and bespoke CPD, opportunities for coaching and research, 
and developmental quality assurance. 
Whilst the Six Principles of Great Teaching focus on the quality of teaching, we are considering this year 
about the quality of learning from a student’s point-of-view. As such, Creating an Inclusive Classroom for 
Learning focusses on the learning: what is it like to learn in our lessons? Is there a sense that the students 
are experiencing the ‘Super 6’ in all of our classrooms? 
Our innovation last year of Faculty-centred leadership will continue this year, with faculties setting the 
agenda for which CPD they want and when they want it. They will be able to elicit advice from our learning 
and teaching ‘experts’ (Leaders of Learning), to help them with their bespoke CPD. They will then account 
for their choices with the Faculty Focus forum and showcase their best practice once a term.  
 
We are proud of our Ofsted visit last year, with much of the teaching being graded as ‘outstanding’: ‘Teaching 
is good across the academy overall and in English, drama, music, history and science inspectors saw 
evidence of outstanding teaching over time. All teachers have very good subject knowledge and use this to 
plan interesting and engaging activities that meet the needs and interests of pupils… As a result, pupils make 
at least good progress in the vast majority of subjects.’    



  
Our priorities this year are to embed and capitalise on our vision, successes and innovations, whilst securing 
great teaching for all.   
 
Learning and Teaching Structure  
 
We have a growing learning and teaching team for September 2017: Principal and Assistant Principal 
Leaders of Learning. (Please see the detailed structure in the Staff Handbook). The team comprises the 
core faculty leaders supported by anyone with a responsibility for the learning and teaching agenda. They 
will work alongside the Deputy Headteacher, responsible for learning and teaching, to shape policy, but also 
to ensure that the faculties for which they assume responsibility are able to produce consistently outstanding 
experiences for our learners. They are excellent role models, having all been accredited as Lead Learning 
Practitioners. They are able to coach and/or mentor staff to improve their professional practice, and some of 
them are responsible for doing this across the school. They will continue to be instrumental in leading staff 
CPD, each taking responsibility for an element of the Six Principles of Great Teaching, including:  
  

 leading on that aspect for any staff training  

 arranging and delivering bespoke faculty CPD  

 developing resources and case studies for the learning and teaching Twitter feed 

 leading and facilitating across the Trust 
 supporting their faculties to make at least good progress 
 helping to arrange and deliver our new Teachmeets (very successful for the first time in 2017)  

 
New for this year as well will be Leaders of Learning training students as Student Leaders of Learning, so 
that they become empowered to make a real contribution to the development of our learning journey.    
 
We are continuing to focus on feedback this year: how to feedback more effectively to progress learning. 
This agenda is not just about marking work: it is about a real learning dialogue, so that feedback is purposeful. 
Every member of staff has received a guide to feeding back more easily, without spending unnecessary time 
on marking books: Marking in Minutes. This handbook complements our resource pack, which exemplifies 
each of our foci, giving specific examples of how to employ each of these elements to ensure high quality 
learning and teaching.  
 
Our revised feedback policy still includes STAR marking. At each progress checkpoint, teachers use RAGG, 
indicating the student’s progress against their own personal target. There should also be a formative 
comment and a question. The marking is described as STAR marking:  
 
Strengths: teacher to recognise good learning  
Target: formative assessment: advice on how to improve  
Teacher to provide a follow-up challenge activity or question  
Action by the student to address the teacher’s comments  
Respond: teacher to acknowledge the student action  
 
We continue to foster our students’ curiosity, as this feeds in very well into our engagement agenda.  We 
continue to invest in accrediting key teachers as Lead Learning Practitioners and faculties as Lead 
Learning Faculties. These members of staff will be key in enhancing our learning journey.  
 
Action Research is a major focus for 2017-2018. All teachers embarked on a Lesson Study research 
project last year and these were showcased at the end of the year, extremely successfully. We will continue 
to take a lesson study approach, so that teachers will be coaching and observing each other and using their 
research to inform their pedagogic development, this year on a project which will stretch our High Attainers.   
 
Our environment continues to focus on learning. Our display boards demonstrate outstanding work; in 
classrooms, there are displays to facilitate learning progression, such as key word walls, challenge and 
‘getting yourself unstuck’ corners. The TIF agenda flourishes in classrooms, with TIF zones and TIF activities 
to deepen students’ learning in every lesson. There is a focus on stretching our high attaining students even 
further this year.  
 
Classrooms have been designed, also, to facilitate effective collaborative learning. Faculties are assuming 
their own identities in order to encourage and promote engagement and curiosity. Learning posters are 



displayed in our public areas. Staff are cultivating the learning ‘buzz’, but our young people need to become 
part of this process also, identifying, celebrating and shaping outstanding learning.  
 
Students’ literacy and oracy development continue to be key focus areas for this year, where students will 
be challenged to improve their communication in both written and verbal forms.   
  
These strategies will help to ensure that all lessons fulfil our aim of:  
 

challenge + engagement = success! 
 

Ann Rayns  
Deputy Headteacher   
September 2017 
   
 
 

The Six Principles of Great Teaching 

 

 

 
 

 

Challenge  
…so that students have 
high expectations of what 
they can achieve 

Explanation  
…so that students 
acquire new 
knowledge, skills 
and understanding 

Modelling  
…so that students know 
how to apply 
knowledge, skills and 
understanding 

Practice  
…so that students 
engage in deliberate 
practice 

Questioning 
…so that students are 
made to think hard with 
breadth, depth and 
accuracy 

Feedback  
…so that students think 
about and develop 
further their knowledge, 
skills and understanding 

Expectations of all 
students are always high. 

Explanations are 
related to students’ 
prior knowledge. 

Practical work and other 
activities are modelled 
carefully. 

Mistakes are utilised as 
a key aspect of 
learning. 

Questioning is targeted 
and involves a wide 
range of students. 

Feedback is both verbal 
and written. 
 

One learning intention is 
set which is always 
challenging. 
Assessment criteria are 
referred to explicitly 

Explanations begin 
with concrete and 
concise 
explanations, then 
build up in 
complexity. 

Examples of excellent 
work are shared and 
compared “This is great 
because…” 

Practice is supported 
by scaffolds and 
support when 
necessary. 

Questioning deepens 
and develops thinking 
and checks for common 
misconceptions. 

Students are 
encouraged to critique 
the work of their peers, 
using the terms: kind, 
specific and helpful. 
 

Work is set regularly just 
beyond students’ comfort 

zones, as that is when 
they learn most. Work is 
then scaffolded to ensure 
that all develop their 
knowledge, skills and 
understanding. 

Explanation is used 
to foster students’ 

natural sense of 
curiosity, using 
stories, analogies, 
demonstrations and 
interesting vocal 
tone. 

Modelling is scaffolded 
to maximise the learning 

for all students, and is 
removed when 
necessary for students 
to make mistakes and 
for teachers to identify 
misconceptions.  

Once students have 
had input from the 

teacher, they are given 
time to practise the 
new knowledge, skills 
and understanding. 
 

Students are 
encouraged to respond 

to questions, using 
subject-specific 
vocabulary.  
 

Self-assessment 
strategies such as 

proofreading, editing and 
redrafting are employed 
to aid metacognition. 
 

Students are extended 
from surface (facts) 
towards deep learning 
(relating, linking and 
extending this 
knowledge). 

Teachers are aware 
of the common 
pitfalls, errors, and 
misconceptions 
associated with our 
subject topics. 

Exemplary examples of 
subject-specific 
products, including 
writing, are 
deconstructed with the 
students. 

Mistakes and 
misconceptions are 
noticed, leading to 
intervention when 
necessary to ensure 
that practice is perfect. 

Reluctant respondents 
are encouraged to 
respond by careful 
scaffolding. “I don’t 
know” is no escape. 
 

Feedback is designed to 
make students think – 
instead of giving them 
the answer. 
 

Students share, discuss 
and deconstruct regularly 
subject-specific examples 
of excellence 

Explanations are 
crafted and tailored 
to the needs and 
understanding of our 
learners. 

Academic, subject-
specific, language is 
modelled by teachers 
and encouraged from 
students. 

Key subject-specific 
knowledge, skills and 
understanding are 
practised regularly to 
improve retention. 

Students are 
encouraged to respond 
to and evaluate the 
responses of their 
peers. 

Feedback is timed 
correctly i.e. students are 
given enough ‘struggle 
time’. 
 

Subject content is 
relevant and challenging. 
 

Collaborative and 
discovery learning 
supplement explicit 
teaching 

Subject-specific writing 
is modelled and co-
constructed with the 
students. 

Scaffolds and supports 
are removed at the 
right time to allow for 
independence. 

Students are 
encouraged to ask their 
own questions. 
 

Students are expected to 
respond to feedback and 
know what they have got 
to do to achieve.  

Our teachers’ subject 
knowledge is excellent. 

 ‘Expert thinking’ is 
modelled by verbalising 
implicit thought 
processes. 

 Student responses are 
developed by further 
questioning in order to 
deepen understanding. 

Feedback from the 
performance of students 
should inform future 
planning and teaching. 


